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Presentation Objectives

* Provide update on CA English Language
Development (ELD) standards revision
Drocess

 Describe key shifts in the CA ELD
standards made to ensure full alignment to
Common Core State Standards

* lllustrate how Proficiency Level Descriptors
(PLDs) and ELD standards were refined
based on public comment

« Highlight implementation plan next steps
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California Department of Education

English Language Development Standards
Development Process

This chart shows the major steps in the development process. Further information can be found on the CDE
ELD Web page at http://www.cde.ca.qov/sp/el/er/eldstandards.asp.

All meetings are open to the public
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Summary of Public Comments

*Public invited to comment (140 comments received)
TOM TORLAKSON .
State Superintendent On the fOIIOWIng documents:

— Introduction/Proficiency Level Descriptors (PLDSs)
— CA ELD Standards Template

— CA ELD Standards (K-8, 9-10, 11-12)

«Comments categorized into following priorities:

1. Number of Proficiency 2. Correspondence to the
Levels and PLDs Common Core

3. Horizontal and Vertical 4. Reading Foundational
Alignment Skills




Response to Comments

Positives, questions, and revisions:

TOM TORLAKSON
State Superintendent
of Public Instruction

1. Number of Proficiency Levels and PLDs:
+ Ample and clear descriptors
? From 5 to 3 proficiency levels
v’ Greater delineation (entry/progress through, exit)

2. Correspondence to the Common Core State

Standards (CCSS):

+ Clear link to CCSS

? Show correspondence, strengthen rigor
v Rigor added, correspondence shown



TOM TORLAKSON
State Superintendent
of Public Instruction

Response to Comments, cont’d.

Positives, questions, and revisions:

3. Horizontal and Vertical Alignment:
+ Clear, gradual, nonlinear
? Specificity, distinctions, Parts | and |l
v’ Strengthened specificity/distinctions; prepared
Appendix clarifying how Parts | & 2 interrelate

4. Reading Foundational Skills:
+ Important to signal, place in appendix
? Ensure proper use, allow public review, note L1 as
resource
v Prepared appendix clarifying use within ELD
standards; shared draft with public; clarified L1 as
strategic resource



Response to Comments, cont’d.

Additional Resources Developed:

TOM TORLAKSON
State Superintendent
of Public Instruction

 Overviews of the CA ELD Standards
and of Proficiency Level Descriptors

 Three appendices:

— Theoretical Foundations and Research
Base

— Part II: Learning About How English
Works

— Literacy Foundational Skills



CA ELD Standards: Purpose

rouroriakson > Align with California’s Common Core State

" standards for English Language Arts, Literacy in
History/Social Studies, Science, and Technical
Subjects (Common Core State Standards)

»Highlight and amplify the key language
knowledge, skills, and abilities in the Common
Core State Standards critical for ELs to
simultaneously be successful in school while they
are developing English



CA ELD Standards: Purpose

TOM TORLAKSON
State Superintendent
of Public Instruction

»Provide opportunities for ELs to access,
engage with, and achieve in grade-level academic

content while they are learning English

»Designed to be used in tandem with the
Common Core State Standards and not In

Isolation



Key Shifts in the 2012 CA ELD
Standards

FROM A
CONCEPTUALIZATION TO UNDERSTANDING...

TOM TORLAKSON
State Superintendent O F -
of Public Instruction

Language acquisition as -> Language acquisition as a non-linear,
an individual and lock- spiraling, dynamic, and complex
step linear process social process

Language development - Language development focused on

focused on accuracy collaboration, comprehension, and
and grammatical communication with strategic
correctness scaffolding to guide appropriate

linguistic choices

Use of simplified texts > Use of complex texts and

and activities, often intellectually challenging activities
separate from content with content integral to language
knowledge learning



Key Shifts (continued)

FROM A
CONCEPTUALIZATION TO UNDERSTANDING...

TOM TORLAKSON
State Superintendent O F P
of Public Instruction

English as a set of rules - English as a meaning-making
resource with different language
choices based on audience, task,
and purpose

A traditional notion of - An expanded notion of grammar
grammar with syntax with discourse, text structure,

and discrete skills at the syntax, and vocabulary addressed
center within meaningful contexts
Literacy foundational - Literacy foundational skills

skills as one-size-fits-all, targeting varying profiles of ELs,
neglecting linguistic tapping linguistic resources and

resources responding to specific needs



Walk-through of the 2012
Proficiency Level
Descriptors



Proficiency Level Descriptors
(PLDs) Overview

TOM TORLAKSON

 Describe student knowledge, skills,
and abillities across a continuum,
identifying what ELs know and can do

 Provide three proficiency levels:
Emerging, Expanding, and Bridging —
at early and exit stages

 Guide targeted instruction in ELD, as
well as differentiated instruction in

academic content areas



Proficiency Level Descriptors
(PLDs) Overview, cont'd.

TOM TORLAKSON
State Superintendent

of Public Instruction I n CI u d e u
n

Overall Proficiency: A general descriptor of
ELs’ abilities at entry to/progress through,
and exit from the level

*Extent of linguistic support needed per
the linguistic and cognitive demands of tasks,

at early stages and as ELs develop
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Proficiency Level Descriptors for California English Language Development Standards

Student Capacities

. -

English Language Development: Profidency Level Continuum

s Emergi s

Native Language

Erglish learners come to school
Joszessng a wide range of
competencies in their native
angEuage soproprizbe to teir
age. They may have varying
=vels of Fteracy in thesr native
anguage deperding on their
arior experiences in the hame,
comimunity, and school. As
=arreers of English as a new
anguage, they gain
Tetacogritiee awareness of
what languaze is and how it is
used and apply this awareness
in their language kearning
strategies, induding drawing
upon krowledze of their native
anEUEEe.

Overall Proficiency Owerall Proficiency

English lmarmers snter the
Emenging level having Fmited
receptive ard productive Emgish
hills.

Az exit from the Emenzing lewel,
students hawe basic English
communication sklls in social
and acsdemic cortests.

&z they progress throwgh the
Emenging level, they start 1o
respand to more varied
communication tasks using
learned words and phrases with
ircreasing sane.

High Level Thinking with
Limguistic Support

English learners possess
cagritive zbilities sppropriate to
their zpe and experience. In
order to communicate 3bout
their thinking as they leam
Englich, they may need warping
Limguistic support depending on
the linguwistic and cognitive
demand of the tosk.

General Extent of Support: Substantis]

Students at the eorly steges of the Emerging level can engage in
comples, cogritively demanding social and academic actities
requiring larguage when provided substantisl linguistic support; as
they develop more familiarity ard ease with understanding and
using English, support may be moderate or light for familiar tasks or
tooics.

August 29, 2012
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Creerall Profidenoy Overall Proficiency

&t eait froen the Expanding lewel,
students en wvse English to leam
and communicate sbout a range
of tonics and scademic cantent

&5 English learmers progress
throwgh the Expanding level,
they mave fram being able w0
refashion learmed phrases and
sentences in English to mest
their immediate communication
and leaming needs towards
being able to increazingly
ergaze in using the English
language in more comiplex,
cogritively demanding
situations.

Flg i

General Extent of Support: Moderste

Students at the sorly stoges of the Expanding level can engage in
comples, cognitively demarding socizl and academic activities
requiring language when provided moderate lingustc suppart: as
they develop increasing ease with understarding and using English
in @ variety of contexts, sugport may be light for familiar @sks or
topics.




Proficiency Level Descriptors for California English Language Development Standards

1 guage Levelopmen &ncy N
> Bridging =

Lifelong Language Leaming

Owerall Proficdency Overall Proficency
bz Emglizh learrers progress &t it from the Bridgirg level,
throwgh the Bridging level, they | sudents can communicate
miowe froemn being able to effiectively with various
COMMMECETE i Ways audiences an @ wide range of
appropriate to different tacks, famifiar and new topics to mest
gurposes, and audiences na academic demands in 2 variety
wariety of socz! and acedemic of discialines.

cartexts towards being aole to
refine and enharce their English
anEuUage comaetences in @
oroader range of corbets.

Owerall Proficiency

Smudentt who have reached “proficiency” in the English langpuage 2=
determined by state andor local oriteriz oortinue to build
increasing breadth, depth, and complesty in comprehending and
communicating in Englizh in 3 wide variety of contexts

Genersl Extent of Suppart: Light

Students at the eany stoges of the Bridgng leve! can engage in
camplex, cognitively demarding sodal and scademic acivities
reguiring language when provided light linguistic suppors; as they
develop increzsing ease with understanding and vsing hizhiy
techrical Englizh, supoort may not be necessary for familiar @sks or
topics using evergday English.

General Extert of Support: Occasional

Smudents who have exited the Bridgng leve! beneft from ocoasional
linguistic suppart in their ongoing learning of Englizh.

August 29, 2012
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TOM TORLAKSON
State Superintendent
of Public Instruction

Proficiency Level Descriptors
(PLDs) Overview, cont'd.

Include:

Descriptors for early stages of and exit from each
proficiency level, using ELD standard structure:

*Three Modes of Communication:
— Collaborative (engagement in dialogue with others)
— Interpretive (comprehension and analysis of written
and spoken texts)
— Productive (creation of oral presentations and written
texts)

Two dimensions of Knowledge of Language:

— Metalinguistic Awareness (language awareness &
self-monitoring)

— Accuracy of Production (acknowledging variation)



FPAGE LEFT

Proficiency Level Descriptors for California English Language Development Standards

Mode of
Commnunication

=
Fa

&t the sarly stoges of the Emenging
level, students are able to:

Emerging

English Language Development: Proficiency Level Continuam
Y

Fy

Az mwit from the Emenzing lewel,
students are able to:

&t the sarly stages of the Expanding
level, students are able to:

Expanding: =4

&t mwit from the Expanding level,
studenis are able to

» produce lesrned words and
phrases and use pestures to
pommunicates basic information;

» express ideas using visuals such
az drawings ar charts, ar graphic
orEanizers; and

® write or use famidGr words and
phrases related o everyday and
academic togics.

produce basic statemeEnts and
ask guestions in direct
irnformational eschanzes on
familiar and rowtine subjects:
ewpress ideas using information
and short responses within
structured cortexts; and

write or use lezrned voczbulzry
drawn from academic content
FR T

produce sustaired informational
exchanges with others on an
expanding variety of topics;
express ideas in highly
structured and scaffoldad
academic interactions; amd
wirite or use expanded
wocabulary to provide
information and extended
responses in contextuslizad
settings.

®  EApnEss D35 persona and = ewgress basic personal and ® ENpress 3 wanety of personal O mm‘nmmnﬂﬂﬁm
safery needs, ideas, and respond safety needs, ideas, and respond neseds, ideas, and opinions and needs, idess, and ooinfons using
to questions on social ard ‘o guestions on sodal and respond to questions wsing shart extended aral ard written
academic topics with pestures arademic topics with phrases senbEnDRS; production; respond to
ard words or short phrases; and short sentenoes; ® ipitiate simple conversations on questions using sxbended
#  use basic sodal comeentions to participate in simple, face-to- sodal and aczdemic topics; discourse
participate in conversations; face comversatans with peers partidpate actively in
and others; collshoratees corversations in all
oomtent areas with moderate to
light support as sppropriate;
= comprehend freguentty comarehend a sequence of = pomprehend information on compreherd detailed
ocrurring wonds and basic infarmation on familzr topics as familizr topics znd on some infarmation with fewsser
phrases in immediate physical pressnted throush stories and unfamilizr topacs in oortewtuzl cluss on unfamiliar
surroaundings; face-to~-face conversations; oontextualized settings: tooics;
=  read very brief prade- read brief grade-zppropriate = indeperdently read & wariety of read imcreasinghy comolex grade-
aporopriate text with simple et with simple serteroes ard grade-zppropriate text with lewe] tast while relying on
sentenoes and familiar maosthy famiar wocabulary, simpls sentences ; oortext and prior krowledze to
vocabulary, supported by supported by sraphics or = read more comoles teat obtain meaning from pring;
Eraphics ar pictures; pictures; supported by pranhics or read technical text on familiar
= gomprehend familiar words, demonstrate uniderstanding of pictures; fonics supoorted by pictures or
phrasss, znd questions drawn waords and phrases from = comprehend basic conoepss in praphics;
from content areas; previously learned comtent corbent areas;
matenal;

produce, inftiate, and sustain
spontEnecus mbersctions an &
wariety of topics; and

write snd express ideas to mest
most social and academic needs
through the recombination of
learned vocabulary and
structures with suppart.

August 29, 2012
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Proficiency Level Descriptors for California English Language Development Standards

Erglizh Language Development: Proficiency Lewel Continuum

Mode of

& s
Cammunication - Em *

&t the mavly stoges of the Bridz ng

® express increasngly comples
feelings, needs, idezs, and
opinions in @ vanety of sextings;
respand to guestions using
eutended, more elaborated
discourse

® jnitiate and sustain dizlo=zuee on a

s produce, inftiate, ard sustzin
interactions with increasine
swareness of Eilaring languaze
to specific purposes and
audiences; and

® write and evaress ideas to meet
increzsingly comples academic
demands for specific purposes
ard audiences.

Az ewit from the Bridpng lewe,

*  participate fully in all
collaborative cormeersations in all
content areas at grade bevel with
oosional support 25 neoestary;

»  participate fully in bath
atademic and ron-academic
settings requiring English;

variety of grade-level scademic
ard social topics;

* pomprehend concrete and many | *  comarehend cononste and
abstract topics and begn to alstract topics and recognize
recognize linguage subtleties in languzze oubtletins in @ variety
2 variety of communicative of commuricative settings:
settings; » read, with limited

= read increasing’y complex text at comarehension dffioulty, a
grace level; wariety of grade-level and

#  read technics! text supnarted by techinical texts, in all cortent
pictures or graphics; aneasn

» produce, initiate, and sustain
mvtended mteractions tailored to
specific purposes and audiences;
and

* write @nd express idess to meet
= wariety of sodzl needs znd
academic demands for specific
purposes and audiences.

August 29, 2012
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Proficiency Level Descriptors for California English Language Development Standards

Enowledge of
Language

o

Emerging

English Language Development: Proficiency Level Continuam

.

Fy

Expanding

&t the sarly stoges of the Emenging
level studerts are shble to:

Spply to their leaming of English an

EMETENE awsneness sbout:

¢ differences and smilanities
between their native languaze
ard Englizh:

® ways in which different knds of
larmuams are appropriate for
different tasks, purnoses, ard
audiencss;

ared how to:

® intentionally and purposefully
uze 3 limited range of everpday
vocabulary, phrases, and
mermiorzed statements snd
guestions in English;

* be comprehensible when using
memorized or cogied words or
phrases; and

=  may exhibit freguent errors n
prorunciztion, prammarn, and
writing consentions that often
imipede meaning.

Az mwit fromm the Emensing lewel,
students are able to:

Apply to their learning of English an

awarensss about

*  differences and similarities
betwesn their rative language
and Englizh;

= ways in which different kinds of
|anzuEse are sppropriate for
different tazis, purpases, and
audisnces;

and how toc

® imbertiona’y and purposefuly
use mastly everyday, and &
limited ramge of geners
scademic wocabulary ard
domain-specfic vocabulary,
phrases, and memonzed
staternernts ard gquestions in
Englizh relzted mostly to famikar
Tapics;

=  be comprebensible when usineg
simale or learmed phrases and
sertences; ard

®  rmay exhibit fregquent =rrors in
pronunciation, grammar, and
wiriting cornssntions that
someetimes impede meaning.

&t the mary stages of the Exparding
| =1,

Bpply to their kearning of English an

expanding awsne=ness sbout:

= differences and similarities
petaeern their rative languaps
and English;

= warys inwhich language may be
different based on task,
ourgose, and auvdienos;

and how toc

= ntertionally snd purpsosafully
use mostly eweryday vorsbulary,
and an exparding range of
peneral academic ard domain-
spedfic vacabulany in English
related maostly to familiar tooics;

= extend discourse in fmited ways
‘n @ range of conversatons;

= recogrize langusze differences
and ergaze in some self-
manitaring:

= be comprehensible when using
simple and some expanded
sentenoes and discourse ar
tewts; nid

= miay exhibit fairly freguent
EITOrS in pronundiation,
srammiar, ard writing
coreentions that may
sometimes impede meanng.

&t ewit from the Expanding lewsl,

Apoly to their leaming of English

Fwarsness shout:

o differences ard similarizies
getaeen their native languags
and Erglish:

= ways in which lnguage may be
diff=rent based on task,
gurpase, and audisnoe:

ared hoesr ta:

#  mntentionally and purpossfully
use both everyday voosbulary
and a range of genera] academic
and domair-specific veczbulary
n English rela=ed to familiar ard
new DOpCs;

=  exbend discourse ina variety of
Ways in a range of
consersations:

= repognize language differences,
engaze in self-monitoring, and
atdjust aral ard written
anEUaEe:

# Dpe comorehensibie when using
expanded sentences, dismurse
or texts and

® ey &xnibet faacky freguent
E[TOrs in pronunciation,
Eramimiar, and writing
carventions that ususlly do not
mipede mezning.

August 25, 2012
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Proficiency Level Descriptors for California English Language Development Standards

Knowledge of
Language

Englizh Language Development: Proficiency Lewvel Comtinuum

=+ Bridgin

&t the early stoges of the Bridgng

level studerts are sble to:

Apply to their leaming of Englizh a

sophisticated awareness about:

= gifferences and sSmilarites
betweeen thesr native language
ared English to lesmning English;

s ways in which language may be
different based on t=sk, purposs,
ard audiznce;

ardd how to:

® intentionally and purposefully
use 3 range of precise and vared
zrade-level zeneral academic and
domain-specific vesbulary in
Eremishi related to rew topics;

s exterd grade-level academic
discourse in & varety of ways in a
ramge of coreersations and
written texts of varying lengths
ard complectes;

» recognize lnpuape differences,
enzaze in selfmordtaring. and
adjust oral and written language
in @ range of contexts;

® be comprehensible when using a
variety of grade-lzvel expanded
dizcourse or texts; and

# may exhibit some errors in
pronunciation, grammar, and
writing conventions that usually
dio mot impede meaning.

%

&z exit from the Bridgng level,
studerts are zble to:

Apply to their learning of English a
sophisticzted awareness shout:

differences and similarities
betwesn their natve fanguage
and Englizh to learning English;
ways in which language may be
different based on task, purpose,
and audieroes;

and how boc

imtentianaly @nd purposefully
use 3 range of precdoe and varied
prade-leve] peneral academic and
domain-specic vocabulary in
English related to new topics
across the discolines;

ewtend grade-leve] acdemic
disoourse in 3 variety of ways in a
range of conversations and
writhen texts of varying lengths
and complexities aomoss the
disciplines;

recagnize language differenoes,
engzEe in self-monitoring, and
adjust orzd and written lanpuage
in @ rarge of comtexts across the
disciplines;

be comprehensible when wsing 2
variety of grade-level expanded
discourse or texts an @ varety of
tapics; and

may exhibit some minor emmors in
pronuncation, grammar, and
wrting comventians that do not
impeds meaning.

August 25, 2012
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The 2012 ELD Standards’
tructure and Components

TOM TORLAKSON
State Superintendent

of Public Instruction InCIUde
. 2-page “At a Glance”

Califormia Engllsh Language Development Standards for Grade 7

araize, intepres
ource for making meaning,

o Engils =
 Engich, Englizn lesrer: cort

20k, They o r3ie rowiscgs of conient tiouen
Nz Iagunee Use Cased on Dok, [Urpase, AUTENCE, 0D St

e Part l: Interacting in

2 vazsous
npusges s cofrures s

sroup ciscussi 2ancing sgpropristel
Uit renis They gz,

contruum of Engish angusgs ceveipment leveis
e e

s, 5

eaningful Ways

“reraretye, and procls ey
pand gt enrchirg cess and connecting

Camuspondieg Commen Cam
Standarch for Englsh Lasgaage At

)

WA AT LTS LTS

SALLL AT ST AR LIL LSS
PR

« Part ll: Learning
about How English SRS S
Works

astariah, et ey e, 1o, and sontuet

oresentations on acadarc Sopks.

b, -
————
ey Largeage smsimses 2 affasthonl susuey e

ugust 28, 2042 1

o Partlll: Using
Foundational
Literacy Skills

22



TOM TORLAKSON
State Superintendent
of Public Instruction

Califormia Engllsh Language Development Standards for Grade 7

caltforia Engllsh Language Developn

ent Standards for Grade 7

Walk-Through of the 2012 ELD
Standards’ Structure and
Components: Grade 7 Example
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“At a glance”

California English Language Development Standards for Grade 7

Section 1: Goal, Critical Principles, and Overview

Goal: English learners read, analyze, interpret, and create a variety of literary and informational text types. They develop an understanding of how language is a
complex, dynamic, and social resource for making meaning, as well as how content is organized in different text types and across disciplines using text structure,
language features, and vocabulary depending on purpose and audience. They are aware that different languages end variations of English exist, and they recognize
their home languages and cultures as resources to value in their own right and also to draw upon in order to build proficiency in English. English learners contribute
actively to class and group discussions, asking questions, responding appropriately, and providing useful feedback. They demonstrate knowledge of content through
oral presentations, writing, collaborative conversations, and multimedia. They develop proficiency in shifting languags use based on task, purpose, audience, and text
type.

Critical Principles for Developing Language and Cognition in Academic Contexts: While advancing along the continuum of English language development levels,
English learners at all levels engage in intellectually challenging literacy, disciplinary, and disciplinary literacy tasks. They use langusge in meaningful and relevant
ways eppropriate to grade level, content area, topic, purpose, audience, and text type in English language arts, mathematics, science, social studies, and the arts.
Specifically, they use language to gain and exchange information and ideas in three communicative modes (collaborative, interpretive, and productive), and they
apply knowledge of language to academic tasks via three cross-mode language processes (structuring cohesive texts, expanding and enriching ideas, and connecting
and condensing ideas) using various linguistic resources.

Part I: Interacting in Meaningful Ways Corresponding Common Core State
standards for English Language Arts*

A. Collaborative

1. Exchanging information and ideas with others through eral cellaborative discussions on a range of social and academic topics........  *5L.7.16;L7.3,6

2. Interacting with others in written English in various communicative forms (print, communicative technology and multimedia)........  #*W.7.6; WHST.7.6; 5L.7.2; L7.3,6

3. Offering and justifying opinions, negotiating with and persuading others in communicative exchanges. . W71 WHST7.1;5L7.146;L11-236
4. Adapting language choices to various contexts (based on task, purpose, audience, and text type) ... e @\ 7_4-5; WHST.4-5; 5L.7.6; L.7.1,3,6

B. Interpretive
5. Listening actively to spoken English in a range of secial and academic contexts ... ... =5L7135L7136

6. Reading closely literary and informational texts and viewing multimedia to determine huw meaning is cnnve'.ned E:-:|:|I||:|tl1,|I and
implicitly through language ..

#RL.7.1-7,9-10; R1.7.1-10; RH.7.1-10;
RST.7.1-10;5L7.2; L7.1,3,6

7. Ewvaluating how well writers and speakers use language to support ideas and arguments with details or evidence depending on

modality, text type, purpose, audience, topic, and contant area. Uit SRl Tl sl b s B

6,8;5L.7.3;L7.35-6

8.  Anzlyzing how writers and speakers use vacabulary and other language resources for specific purposas (to explain, persuade, oRL 7 45 RI7.4-5- RH.7 4-5- RST 7 4-5-
entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area........... et SL-?-S- I:? 3 cg T T

C. Productive
9. Expressing information and ideas in formal oral presentations on @CA0EMIIC TOPICE . ... ees e oo ee e ee s eeasses e ceemneneans *5L.7.4-6;L7.1,3
10. Writing literary and informational texts to present, describe, and explzin ideas and information, using approprizte technology....... oW 7 1-10; WHST.7.1-2,4-10; L.7.1-6
11. Justifying own arguments and evaluating others’ arguments in writing #\W.7.18-9; WH5T.7.1,8-9; L.7.1-36
12. Selecting and applying varied and precise vocabulary and other language resources to effectively convey ideas W . 7.4-5; WHST.7.4-5; 5L.7.4.6;
L7.1,356
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“At a glance”

California English Language Development Standards for Grade 7

section 1: Goal, Critical Principles, and Overview

Goal: English learners read, analyze, interpret, and create a variety of literary and informational text types. They develop an understanding of how language is a
complex, dynamic, and social rescurce for making meaning, as well as how content is organized in different text types and across disciplines using text structure,
language features, and vocabulary depending on purpose and audience. They are aware that different languages and variations of English exist, and they recognize
their home languages and cultures as resources to value in their own right and also to draw upon in order to build proficiency in English. English learners contribute
actively to class and group discussions, asking questions, responding eppropriately, and providing useful feedback. They demonstrate knowledge of content through
oral presentations, writing, collaborative conversations, and multimedia. They develop proficiency in shifting language use based on task, purpose, audience, and text
type.

Critical Principles for Developing Language and Cognition in Academic Contexts: While advancing along the continuum of English language development levels,
English learners at all levels engage in intellectually challenging literacy, disciplinary, and disciplinary literacy tasks. They use language in meaningful and relevant
ways eppropriate to grade level, content area, topic, purpose, audience, and text type in English language arts, mathematics, science, social studies, and the arts.
specifically, they use language to gain and exchange information and ideas in three communicative modes (collaborative, interpretive, and productive), and they
apply knowledge of language to academic tasks via three cross-mode language processes (structuring cohesive texts, expanding and enriching ideas, and connecting
and condensing ideas) using various linguistic resources.

Part I: Interacting in Meaningful Ways Corresponding Common Core State
Standards for English Language Arts*

A.  Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics....... f *5L.7.16;L7.3,6
2. Interacting with others in written English in various communicative forms (print, communicative technology and multimedia) .. W 7 6; WHST.7.6; 5L.7.2; L7.3,6
3. Offering and justifying opinions, negotiating with and persuading others in communicative exchanges. . oW 71, WHST.7.1; 5L.7.1,4,6; L.11-23,6
4 Adapting language choices to various contexts (based on task, purpose, audience, and text type) ... W 7.4-5; WHST 4-5:5L.7.6; L7.1,3,6

B. Interpretive
5. Listening actively to spoken English in a range of social and academic contexts ...... . PSLTL136;L71356

6. Reading closely literary and informational texts and viewing multimedia to determine huw meaning is conve'.ned E!|ZI|IEII|¥ and
implicithy through language ..

«RL.7.1-7,9-10; RI.7.1-10; RH.7.1-10;
RST.7.1-10;5L7.2; L7.1,3,6

7. Evaluating how well writers and speakers use language to support ideas and arguments with details or evidence depending on

modality, text type, purpose, audience, topic, and contant area. *RL.7.4-5; RI.7.4,6,8; RH.7.4-6,8; RST.7.4-

6,8;5L.7.3;L7.356

8.  Anzlyzing how writers and speakers use vacabulary and other language resources for specific purposes (to explain, persuade, «BL7.4-5- R1.7.4-5- RH.7.4-5- RST 7.4-5-
entertain, etc.) depending on modality, text type, purpose, audience, topic, and content area........... e SL-?-S- I:? 3 5~6 S

C. Productive
9.  Expressing information and ideas in formal oral presentations on @Cademic TOPICS oo e e e eas #3L.7.4-6;L7.13
10. Writing literary and infermational texts to present, describe, and explzin ideas and information, using approprizte technology....... #\W.7.1-10; WHST.7.1-2,4-10; L7.1-6
11. Justifying own arguments and evaluating others’ arguments in writing =W 7 18-9; WHST.7.1,8-9; L7.1-3.6
12. Selecting and applying varied and precise vocabulary and other language rescurces to Efva:twel',r convey ideas #\W. 7 4-5; WHST.7.4-5; 5L.7 4.6;
L7.1356
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“At a glance”

California English Language Development Standards for Grade 7

section 1: Goal, Critical Principles, and Overview

Goal: English learners read, analyze, interpret, and create a variety of literary and informational text types. They develop an understanding of how language is a
complex, dynamic, and social rescurce for making meaning, as well as how content is organized in different text types and across disciplines using text structure,
language features, and vocabulary depending on purpose and audience. They are aware that different languages and variations of English exist, and they recognize
their home languages and cultures as resources to value in their own right and also to draw upon in order to build proficiency in English. English learners contribute
actively to class and group discussions, asking questions, responding eppropriately, and providing useful feedback. They demonstrate knowledge of content through
oral presentations, writing, collaborative conversations, and multimedia. They develop proficiency in shifting language use based on task, purpose, audience, and text
type.

Critical Principles for Developing Language and Cognition in Academic Contexts: While advancing along the continuum of English language development levels,
English learners at all levels engage in intellectually challenging literacy, disciplinary, and disciplinary literacy tasks. They use language in meaningful and relevant
ways eppropriate to grade level, content area, topic, purpose, audience, and text type in English language arts, mathematics, science, social studies, and the arts.
specifically, they use language to gain and exchange information and ideas in three communicative modes (collaborative, interpretive, and productive), and they
apply knowledge of language to academic tasks via three cross-mode language processes (structuring cohesive texts, expanding and enriching ideas, and connecting
and condensing ideas) using various

inguistic resources.

Part I: Interacting in Meaningful Ways Corresponding Common Core State
Standards for English Language Arts*
A.  Collaborative
1. Exchanging information and ideas with others through oral collaborative discussions on a range of social and academic topics....... f *5L.7.16;L7.3,6
2. Interacting with others in written English in various communicative forms (print, communicative technology and multimedia) .. W 7 6; WHST.7.6; 5L.7.2; L7.3,6
3. Offering and justifying opinions, negotiating with and persuading others in communicative exchanges. . oW 71, WHST.7.1; 5L.7.1,4,6; L.11-23,6
4 Adapting language choices to various contexts (based on task, purpose, audience, and text type) ... W 7.4-5; WHST 4-5;:5L.7.6; L7.1,3,6
B. Interpretive
5. Listening actively to spoken English in a range of social and academic contexts ...... *5L.7.1,36;L.7.1,3,6
6. Reading closely literary and informational texts and viewing multimedia to determine huw meaning is conve'.ned E!|ZI|IEII|¥ and
implicitly through language .. *RL.7.1-7,5-10; R1.7.1-10; RH.7.1-10;
RST7.1-10;5L7.2;: L7136
7. Ewaluating how well writers and speakers use language to support ideas and arguments with details or evidence depending on : _ :
modality, text type, purpose, audience, topic, and contant area. *RL.7.4-5; RI.7.4,6,8; RH.7.4-6,8; RST.7.4-
6,8;5L.7.3;L7. 3,56
8. Anah.lzir.lg how writers i.lnd speakers .use vocabulary and other Ia.mguage rl._':sc:u rces for specific purpaoses (to explain, persuade, #RL7.4-5; R1.7.4-5: RH.7 4-5: RST 7.4-5:
entertain, etc.) depending on modality, text type, purpose, audience, Topic, and COMTENT BM8A oo e e ee e e areneeees 5L.7.3; 173,56
C. Productive
9.  Expressing information and ideas in formal oral presentations on @Cademic TOPICS oo e e e eas #3L.7.4-6;L7.13
10. Writing literary and informational texts to present, describe, and explain ideas and information, using appropriate technology....... oW 7 1-10; WHST.7.1-2,4-10; L.7.1-6
11. Justifying own arguments and evaluating others’ arguments in writing =W 7 18-9; WHST.7.1,8-9; L7.1-3.6
12. Selecting and applying varied and precise vocabulary and other language rescurces to Efva:twel',r convey ideas oW 7 4-5; WHST.7.4-5; 5L.7.4,6;
L7.13,56
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“At a glance”

California English Language Development Standards for Grade 7

Part II: Learning About How English Works Corresponding Common Core State
standards for English Language Arts *

Part lll: Using Foundational Literacy Skills ... wooee. ®RF.K-1.1-4; RF.2-5.3-4 (a5 appropriate)

* Tha California English Language Developmeant Standards correspond to California’s Common Core State Standards for English Language Arts (ELA) and, for 6—12, Literacy in

History/Social Studies, Science, and Technical Subjects. English learners should have full access to and opportunities to learn ELA, mathamatics, science, history/social studies, and other
content at the same time they are progressing toward full preficiency in English.
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“At a glance”

California English Language Development Standards for Grade 7

Part II: Learning About How English Works Corresponding Common Core State
standards for English Language Arts *

Part lll: Using Foundational Literacy Skills ... wooee. ®RF.K-1.1-4; RF.2-5.3-4 (a5 appropriate)

* Tha California English Language Developmeant Standards correspond to California’s Common Core State Standards for English Language Arts (ELA) and, for 6—12, Literacy in

History/Social Studies, Science, and Technical Subjects. English learners should have full access to and opportunities to learn ELA, mathamatics, science, history/social studies, and other
content at the same time they are progressing toward full preficiency in English.
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“At a glance”

California English Language Development Standards for Grade 7

Part Il: Learning About How English Works Corresponding Common Core State
Standards for English La Arts *

Part Ill: Using Foundational Literacy Skills _....... woeeee. ®RF K-1.1-4; RF.2-5.3-4 (as appropriate)

* The California English Language Developmeant Standards correspond to California’s Common Core State Standards for English Language Arts (ELA) and, for 6-12, Literacy in

History/Social Studies, Science, and Technical Subjects. English learners should have full access to and opportunities to learn ELA, mathematics, science, history/social studies, and other
content at the same time they are progressing toward full preficiency in English.
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Part I: Interacting in
California English Language Development Standards for Grade 7 Mean | n gfu | Ways

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part I: Interacting in Meaningful Ways

. . English Language Development Level Continuum
Texts and Discourse in Context

B Emerging > Expanding = Bridging -—---——-- >
Part I, strands 1-4 Corresponding 1. Exchanging information/ideas 1. Exchanging information/ideas 1. Exchanging information/ideas
Commaon Core State Standards for English Engage in conversational exchanges Contribute to class, group, and partner Contribute to class, group, and partner
Language Arts: and express ideas on familiar topics by discussions by following turn-taking discussions by following turn-taking
1. SL7.16:L7.35 asking and answering yes-no and wh- rules, asking relevant questions, rules, asking relevant questions,
2. W7 WHST.7.6;5L7.2; L7 3,6 questions and responding using simple affirming others, adding relevant affirming others, adding relevant
3. W71 WHST.7.1;5L7.1.4,6; L11-2.3,6 phrases. information, and paraphrasing key information and evidence,
4. W.7.4-5 WHST.4-5:5L75: L7.136 ideas. paraphrasing key ideas, building on
. i responses, and providing useful
Purpaoses for using language include: feedback.
Describing, entertaining, informing,
interpreting, analyzing, recounting, 2. Interacting via written English 2. Interacting via written English 2. Interacting via written English
explaining, persuading, negotiating, Engage in short written exchanges Engage in longer written exchanges Engage in extended written exchanges
justifying, evaluating, etc. with peers and collaborate on simple with peers and collzborate on more with peers and collaborate on complex
written texts on familiar topics, using detailed written texts on a variety of Written texts on a variety of topics,

Text types include:
Informational text types include
descriptions or accounts (2.g., scientific,

technology when appropriate. topics, using technaology when using technology when appropriate.
appropriate.

A. Collaborative

historical, ecenomic, technical), recounts 3. Supporting opinions and 3. Supporting opiniens and 3. Supporting opinions and
(2.g., biography, memaoir], infarmation persuading others persuading others persuading others
reports, explanations (e.£., causal, Megotiate with or persuade others in Megotiate with or persuade others in Megotiate with or persuade others in
factorial), expositions (2.g., speeches, conversations (e.g., to gain and hold conversations (e.g., to provide counter- conversations using appropriate
opinion pieces, argument, debate), the floor or ask for clarification) using arguments) using learned phrases | register [e.g., to acknowledge new
responses (2.g., literary analysis), tc. learned phrasas (e.g., | think. .., agree with X, but . . ), and open information) using a variety of leamed
Would you please repeat that?) and responses. phrases, indirect reported speech
Literary text types include stories (e.g., OpEN responses. (e.g., | heard you say X, and | haven't
historical fiction, myths, graphic nowvels), thought about thot before), and open
poetry, drama, etc. responses.
Audiences include: 4. Adapting language choices 4. Adapting language choices 4. Adapting language choices
Peers (one-1o-cne) Adjust language choices according to Adjust language choices according to Adjust language choices according to
Small group (one-to-group) social setting (e.g., classroom, break purpose (e.g., explaining, persuading, task (e.g., facilitating a science
Whole group {one-to-many) time) and audience (e.g., peers, entertaining), task, and audience. experimant, providing peer feedback
teacher). on a writing assignment), purpose,

task, and audience.
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California English Language Development Standards for Grade 7

Part I: Interacting in
Meaningful Ways

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part I: Interacting in Meaningful Ways

Texts and Discourse in Context

--------------- Emerging

English Language Development Level Continuum

Expanding -

Bridging —---—--——-- >

Part I, strands 14 Corresponding
Commaon Core State Standards for English
Language Arts:

Ll .

S5L.7.16; L7356

W.7.6; WHST.7.6; 5L.7.2; L7.3,6
W.7.1; WHST.7.1; 5L.7.1,4,6; L11-2.3,6
W.7.4-5; WHST.4-5;5L.7.5; L7.1,36

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

Justifying, evaluating, etc.

Text types include:
Informational text types include

descriptions or accounts (2.g., scientific,
histarical, economic, technical), recounts
[2.g., biography, memaoir), information
reports, explanations (2.g., causal,
factorial), expositions (e.g., speaches,
opinion pieces, argument, debate),
responses (2.g., literary analysis), etc.

Literary text types include stories (e.g.,
historical fiction, myths, graphic nowvels),
poetry, drama, etc.

Audiences include:
Peers (one-to-cne)
Small group (one-to-group)
Whecle group {one-to-many)

A. Collaborative

1. Exchanging information/ideas
Engage in conversational exchanges
and express ideas on familiar topics by
asking and answering yes-no and wh-
questions and responding using simple
phrases.

2. Interacting via written English
Engage in short written exchanges
with peers and collaborate on simple
written texts on familiar topics, using
technology when appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations (e.g., to gain and hold
the floor or ask for clarification) using
learned phrases (e.g., I think. . .,
Would you please repeat that?) and
Open responses.

4. Adapting language choices
Adjust language choices according to
social setting (e.g., classroom, break
time) and audience (e_g., peers,
teacher).

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questions,
affirming others, adding relevant
information, and paraphrasing key
ideas.

2. Interacting via written English
Enmgage in longer writtan exchanges
with peers and collaborate on more
detailed written texts on a variety of
topics, using technology when
appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations (e_g., to provide counter-
arguments) using learned phrasas (J
agree with X, bur. .}, and cpen
responses.

4. Adapting language choices

Adjust language choices according to
purpose (e.g., explaining, persuading,
entertaining), task, and audience.

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questions,
affirming others, adding relavant
information and evidence,
paraphrasing key ideas, building on
responses, and providing useful
feedback.

2. Interacting vio written English
Engage in extended written exchanges
with peers and collaborate on complex
written texis on a variety of topics,
using technology when appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations using appropriate
register (e.g., 1o acknowledge new
information) using a variety of learned
phrases, indirect reported speech
(e.g., I heard you say X, and | hawen't
thought about thot before), and open
rEspOnses.

4. Adopting language choices

Adjust language choices according to
task |e.g., facilitating a science
experiment, providing peer feedback
on & writing assignment), purposs,
task, and audience.
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Part I: Interacting in
Meaningful Ways

California English Language Development Standards for Grade 7

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part I: Interacting in Meaningful Ways

. . English Language Development Level Continuum
Texts and Discourse in Context

--------------- Emerging 4

Expanding -

Bridging —---—--——-- >

Part I, strands 14 Corresponding
Commaon Core State Standards for English
Language Arts:

Ll .

S5L.7.16; L7356

W.7.6; WHST.7.6; 5L.7.2; L7.3,6
W.7.1; WHST.7.1; 5L.7.1,4,6; L11-2.3,6
W.7.4-5; WHST.4-5;5L.7.5; L7.1,36

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

Justifying, evaluating, etc.

Text types include:
Informational text types include

descriptions or accounts (2.g., scientific,

histarical, economic, technical), recounts

[2.g., biography, memaoir), information
reports, explanations (2.g., causal,
factorial), expositions (e.g., speaches,
opinion pieces, argument, debate),
responses (2.g., literary analysis), etc.

Peers (one-to-cne)
Small group (one-to-group)
Whecle group {one-to-many)

1. Exchanging information/ideas
Engage in conversational exchanges
and express ideas on familiar topics by
asking and answering yes-no and wh-
questions and responding using simple
phrases.

2. Interacting via written English
Engage in short written exchanges
with peers and collaborate on simple
written texts on familiar topics, using
technology when appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations (e.g., to gain and hold
the floor or ask for clarification) using
learned phrases (e.g., I think. . .,

Adjust language choices according to
social setting (e.g., classroom, break
time) and audience (e_g., peers,
teacher).

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questions,
affirming others, adding relevant
information, and paraphrasing key
ideas.

2. Interacting via written English
Enmgage in longer writtan exchanges
with peers and collaborate on more
detailed written texts on a variety of
topics, using technology when
appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations (e_g., to provide counter-
arguments) using learned phrasas (J
agree with X, bur. .}, and cpen

Adjust language choices according to
purpose (e.g., explaining, persuading,
entertaining), task, and audience.

1. Exchanging information/ideas
Contribute to class, group, and partner
discussions by following turn-taking
rules, asking relevant questions,
affirming others, adding relavant
information and evidence,
paraphrasing key ideas, building on
responses, and providing useful
feedback.

2. Interacting vio written English
Engage in extended written exchanges
with peers and collaborate on complex
written texis on a variety of topics,
using technology when appropriate.

3. Supporting opinions and
persuading others

Negotiate with or persuade others in
conversations using appropriate
register (e.g., 1o acknowledge new
information) using a variety of learned

Would you please repeat that?) and responses. phrases, indirect reported speech
Literary text types include stories (e.g., OpEen responses. (e.g., I heard you say X, and | hawen't
historical fiction, myths, graphic novels), thought about that before), and open
poetry, drama, etc. responses.
Audiences include: 4. Adapting language choices 4. Adapting languoge choices 4. Adapting language choices

Adjust language choices according to
task |e.g., facilitating a science
experiment, providing peer feedback
on & writing assignment), purposs,
task, and audience.
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Part I: Interacting in

California English Language Development Standards for Grade 7 Mean | n gfu | Ways
Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part I: Interacting in Meaningful Ways
. . English Language Development Level Continuum
Texts and Discourse in Context
--------------- Emerging 4 Expanding =2 Bridging —--——-—
Part I, strands 1-4 Corresponding 1. Exchanging information/ideas 1. Exchanging information/ideas 1. Exchanging information/ideas
Commaon Core State Standards for English Engage in conversational exchanges Contribute to class, group, and partner Contribute to class, group, and partner
Language Arts: and express ideas on familiar topics by discussions by following turn-taking discussions by following turn-taking
1. SL7.16:L7.35 asking and answering yes-no and wh- rules, asking relevant questions, rules, asking relevant questions,
2. W76 WHST.7.6;5L7.2; L73,6 questions and responding using simple affirming others, adding relevant affirming athers, adding relevant
3. W71 WHST.7.1;5L7.1.4,6; L11-2.3.6 phrases. information, and paraphrasing key information and evidence,
4. W.7.4-5;WHST.45:5L76;L7.1,36 ideas. paraphrasing key ideas, building on
. i responses, and providing useful
Purposes for using language include: feedback.
Describing, entertaining, informing,
interpreting, analyzing, recounting, 2, Interacting via written English 2. Interacting via written English 2. Interacting via written English
explaining, persuading, negotiating, Engage in short written exchanges Engage in longer written exchanges Engage in extended written exchanges
Justifying, evaluating, etc. with peers and collaborate on simple with peers and collaborate on mare with peers and collaborate on complex
written texts on familiar topics, using detailed written texts on a variety of written texis on a variety of topics,
w technology when appropriate. topics, using technology when using technology when appropriate.
Informational text types include appropriate.
descriptions or accounts (2.g., scientific,
historical, ecanomic, technical), recounts 3. Supporting opinions and 3. Supporting opinions and 3. Supporting opinions and
[2.g., biography, memaoir), information nE ading others Ersuu‘dfng others ersuading others
reports, explanations {e.g., causal, Megotiate with or persuade others in MNegotiate with or persuade others in Megotiate with or persuade others in
factorial), expositions (2.g., speaches, conversations (2.g., to gain and hold conversations (e.g., to provide counter- conversations using appropriate
opinion pieces, argument, debate], the floor or ask for clarification) using arguments) using learned phrasas (f register (e.g., to acknowledge new
responses (e.g., literary analysis), etc. lzarned phrases (e.g., | think. _ ., agree with X, but. . ), and cpen information) using a variety of learned
Would you please repeat that?) and responses. phrases, indirect reported speech
Literary text types include stories (2.g., OpEen responses. {e.g., | heard you say X, and | haven't
historical fiction, myths, graphic nowvels), thought about that before), and open
poetry, drama, etc. responses.
Audiences include: 4. Adapting language choices 4. Adapting language choices 4. Adapting language choices
Peers (one-to-cne) Adjust language choices according to Adjust language choices according to Adjust language choices according to
Small group {one-to-group) social setting (e.g., classroom, break purpose (e.g., explaining, persuading, task (e.g., facilitating a science
Whole group (one-ta-many) time} and audience (e.g., peers, entertaining), task, and audience. experiment, providing peer feedback
teacher). on & writing assignment), purposs,

task, and audience.
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Part I: Interacting in
Meaningful Ways

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part I: Interacting in Meaningful Ways

Texts and Discourse in Context

English Language Development Level Continuum

-------------- Emerging - Expanding 2>

Bridging ----—--——---- >

5

-5:

7.

Part I, strands 5—8 Corresponding Commaon
Core State Standards for English Language
Arts:

5L.7.1,36;L7.1.3.6

RL.7.1-7,5-10; RL.7.1-10; RH.7.1-10;
RST.7.1-10; 5L.7.2; L7.1,3.6

RL.7.4-5; RL.7.4,6,8; RH.7.4-6,5;
RST.7.4-6,8;5L.7.3; L.7.3,5-8
RL.7.4-5; RL.7.4-5; RH.7.4-5; R5T.7 4-5;
S5L.7.3; L7356

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

justifying, evaluating, etc.

Text types include:
Informational text types include
descriptions or accounts (e.g., scientific,
histarical, economic, technical), recounts
[2.g., biography, memaoir), information
reports, explanations (2.g., causal,
factorial), expositions (2.g., speaches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories (e.g.,
histarical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group (one-to-group)
Whele group {one-to-many)

5. Listening actively

Demonstrate active listening in oral
presentation activities by asking and
answering detailed gquestions with
occasional prompting and moderate
SUPPOrT.

5, Listening actively

Demonstrate active listening in cral
presentation activities by asking and
answering basic questions with
prompting and substantial support.

6. Reading/viewing closely

a) Explain ideas, phenomena,
processes, and text relationships (e.g.,
compare/contrast, causefeffect,
prablem/solution) basad on close
reading of a variety of grade-
appropriate texts and viewing of
multimedia with substantial support.

6. Reading/viewing closely

a) Explain ideas, phenomena,
processes, and text relationships (e.g.,
compare/contrast, cause/effect,
problem/solution) basad on close
reading of a variety of grade-level texts
and viewing of multimedia with
moderate support.

5, Listening actively

Demonstrate active listening in oral
presentation activities by asking and
answering detziled questions with
minimal prompting and support.

6. Reading/viewing closely

a) Explain ideas, phenomeana,
processes, and text relationships (e.g.,
compare/contrast, causs/effect,
problem/solution) based on close
reading of a variety of grade-level texts
and viewing of multimeadia with light
SUPPOTE.

b) Express inferances and conclusions
drawn based on close reading of
grade-appropriate texts and viewing of|
multimedia using some frequenthy
used verbs (e.g., shows that, based

b) Express inferences and conclusions
drawn based on close reading of grade-
appropriate texts and viewing of
multimedia using a variety of verbs
(e.g., suggests that, leads to).

anl.

b) Express inferences and conclusions
drawn based on close reading of grade-
level texts and viewing of multimedia
using a variety of precise academic
verbs (e.g., indicates that, influences).

¢} Use knowledge of morphology (e g.,
affixes, roots, and base words),
context, reference materials, and
visual cues to determine the meaning
of unknown and multiple-meaning
wiords on familiar topics.

¢} Use knowledge of morphology (e.g.,
affixes, roots, and base words),
context, reference materials, and visual
cues to determine the meaning of
unknown and multiple-meaning weords
on familiar and new topics.

c) Use knowledge of morphology (e.g.,
affixes, roots, and base words),
context, reference materials, and visual
cues to determine the meaning,
including figurative and connotative
meanings, of unknown and multiple-
meaning words on a variety of new
topics.
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Part I: Interacting in
Meaningful Ways

California English Language Development Standards for Grade 7

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part I: Interacting in Meaningful Ways

. . English Language Development Level Continuum
Texts and Discourse in Context

2 — Emerging 4

Expanding =

Bridging —---—--——-- >

Part I, strands 9-12 Corresponding

Commaon Core State Standards for English

Language Arts:

9. 5L7.4-5L7.13

10, W.7.1-10; WH5T.7.1-2,4-10; L7.1-6

11, W.7.1,8-9; WHST.7.1,8-%; L.7.1-3,5

12, W.7.4-5;, WHST.7.4-5;5L.7.4,6;
L7.1,3,5-6

Purposes for using language include:

9. Presenting
Plan and deliver brief informative oral
presentations on familiar topics.

9. Presenting

Plan and deliver longer aral
presentations on a variety of topics,
using details and evidence to support
ideas.

9, Presenting

Plan and deliver longer oral
presentations on a variety of topics in
a variety of disciplines, using reasoning
and evidence 1o support ideas, as well
as growing understanding of register.

Describing, entertaining, informing,

interpreting, anzlyzing, recounting,

explzining, persuading, negotiating,
justifying, evaluating, etc.

Text types include:
Informational text types includs

descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
(e.g., bicgraphy, memaoir), information

reports, explanations (e.g., causal,

factorial), expositions (e.g., speecheas,

opinion pieces, argument, debate),

respanses (e.g., literary analysis), etc.

Literary text types include storias (e.g.,
historical fiction, myths, graphic novels),

poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group {one-to-group)
Whole group (one-to-many)

10. Writing

a) Write short literary and
informational texts (e.g., an argument
for wearing school uniforms)
collaboratively (e_g., with peers) and
indepandently.

b) Wrrite brief summaries of texts and
experiences using complete sentences
and key words (e_g., from notes or
graphic crganizers).

11, lustifying/arguing

a) Justify opinions by providing some
textual evidence or relevant
background knowledge with
substantial support.

b) Express attitude and opinions or
temper statements with familiar
modal expressions (e_g., can, may).

10, Writing

a) Wirite longer literary and
informational texts (e.g., an argument
for wearing school uniforms)
collaboratively (e_g., with peers) and
indepandently using appropriate taxt
organization.

b) Wrrite increasingly concise summaries
of texts and experiences using complete
sentences and key words (e.g., from
notes or graphic organizers).

11, Justifying/arguing

a) Justify opinions or persuade others
by providing relevant textual evidence
or relevant background knowledge with
moderate support.

b) Express attitude and opinions or
temper statements with a variety of
familiar modal expressions (e.g.,
possibly/flikely, could/would/should).

10, Writing

a) Write longer and more detailed
literary and informational texts [e.g.,
an argument for wearing school
uniforms) collaboratively (e_g., with
peers) and independently using
appropriate text organization and
growing understanding of register.

b} Write clear and cochersnt
summaries of texts and experiences
using complete and concise sentences
and key words (e.g., from notes or
graphic organizers).

11, Justifying/arguing

a) Justify opinicns or persuade others
by providing detailed and relevant
textual evidence or relevant
background knowledge with light
support.

b} Express attitude and opinions or
temper statements with nuanced
modal expressions (e.g.,
possibly/potentiolly/absolutely,
should/might).
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California English Language Development Standards for Grade 7

Part II: Learning about
How English Works

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part II: Learning About How English Works

Texts and Discourse in Context

Part Il, strands 1-2 Corresponding
Common Core State Standards for English
Language Arts:

1. RL7.5;RL7.5; RH.7.5; RST.7.5; W.7.1-
5,10; WHST.7.1-2,4-5,10; S5L.7.4

2. RL7.5;RH.7.5; RST. 7.5; W. 7.1-5,10;
WHST.7.1-2,4-5,10; L. 7.1,3-6

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

justifying, evaluating, etc.

Text types include:
Informational text types include
descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
({e.g., bicgraphy, memoir}, information
reports, explanaticns (2.g., causal,
factorial), expositions (e.g., speeches,
opinion pieces, argument, debate],
responses (e.g., literary analysis), etc.

Literary text types include stories (2.g.,
historical fiction, myths, graphic nowvels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group (one-to-group)
‘Whole group {one-tc-many)

English Language Development Level Continuum

Bridging -----—------ 3

S —— Emerging > Expanding >

1. Understanding text structure

Apply understanding of the
organizational featuras of different text
types (e.g., how narratives are
organized by an event sequence that
unfolds naturally versus how arguments
are organized around reasons and
evidence) to comprehanding texts and
1o wWriting increasingly clear and
coherent arguments,
informative/explanatory texts and

narratives.

2. Understanding cohesion

a) Apply knowledge of familiar language
resgurces for referring to make texts
maore cohesive (e.g., how pronouns
refer back to nouns in text, how using
synonyms helps avoid repetition) to
comprehending texts and writing texts
with increasing cohesion.

g
:
£
2
:
<

b) Apply growing understanding of how
ideas, events, or reasons are linked
throughout a text using a variety of
connecting words or phrases (e.g., for
example, as a result, on the other hand)
1o comprehending texts and writing
texts with increasing cohesion.

1. Understanding text structure
Apply understanding of the
organizational structure of different
text types (e.g., how narratives are
organized by an event sequence that
unfolds naturally versus how
arguments are orgamized around
reasons and evidence) to
comprehending texts and to writing
clear and cohesive arguments,
informative/explanatory texts and
narratives.

2. Understanding cohesion

a) Apply knowledge of familiar
language resources for referring to
make texts more cohesive (2.8., how
Bronouns, synonyms, or
nominalizations are used to refer
backward in a text) to comprehending
texts and writing cohesive texts.

b} Apply increasing understanding of
how ideas, events, or reasons are
linked throughout a text using an
increasing variety of academic
connecting and transitional words or
phrases (e.g., for instance, in addition,
consequentiy) to comprehending texts
and writing texts with increasing
cohesion.
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California English Language Development Standards for Grade 7

Part II: Learning about
How English Works

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part II: Learning About How English Works

Texts and Discourse in Context

Part Il, strands 1-2 Corresponding
Common Core State Standards for English
Language Arts:

1

RL.7.5; RI.7.5; RH.7.5; RST.7.5; W.7.1-
5,10; WHST.7.1-2,4-5,10; 5L.7.4

Rl 7.5; RH. 7.5; RST. 7.5; W. 7.1-5,10;
WHST.7.1-2,4-5,10; L. 7.1,3-6

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

justifying, evaluating, etc.

Text types include:
Informational text types include

descriptions or accounts (e.g., scientific,

historical, economic, technical), recounts

(e.g., bicgraphy, memoir}, information
reports, explanations (2.g., causal,
factorial), expositions (e.g., speeches,
opinion pieces, argument, debate),
responses (e.g., literary analysis), etc.

Literary text types include stories (2.g.,
historical fiction, myths, graphic nowvels),
poetry, drama, etc.

Audiences include:
Peers (one-to-one)
Small group (one-to-group)
‘Whole group {one-toc-many)

£
2
g
8
:
E
<

English Language Development Level Continuum

Emerging -

Expanding

1. Understanding text structure

Apply understanding of the
organizational featuras of different text
types (e.g., how narratives are
organized by an event sequence that
unfolds naturally versus how arguments
are organized around reasons and
evidence) to comprehanding texts and
1o writing increasingly clear and

Bridging —---——--- >

1. Understanding text structure
Apply understanding of the
organizational structure of different
text types (e.g., how narratives are
organized by an event sequence that
unfolds naturally versus how
arguments are organized around
reasons and evidence) to
comprehending texts and to writing

coherent arguments, clear and cohesive arguments,
informative/explanatory texts and informative/explanatory texts and
narratives. narratives.

2. Understanding cohesion 2. Understanding cohesion

a) Apply knowledge of familiar language
resgurces for referring to make texts

maore cohesive (e.g., how pronouns
refer back to nouns in text, how using
synonyms helps avoid repetition) to
comprehending texts and writing texts
with increasing cohesion.

a) Apply knowledge of familiar
language resources for referring to
make texts more cohesive (2.8, how
Bronouns, synonyms, or
nominalizations are used to refer
backward in a text) to comprehending
texts and writing cohesive texts.

) Apply growing understanding of how
ideas, events, or reascons are linked
throughout @ Text using a variety of
connecting words or phrases (e.g., for
example, as a result, on the other hand)
1o comprehending texts and writing
texts with increasing cohesion.

b} Apply increasing understanding of
how ideas, events, or reasons are
linked throughout a text using an
increasing variety of academic
connecting and transitional words or
phrases (e_g., for instance, in addition,
conseguently) to comprehending texts
and writing texts with increasing
cohesion.
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California English Language Development Standards for Grade 7

Part II: Learning about
How English Works

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts

Part II: Learning About How English Works

Texts and Discourse in Context

Part Il, strands 3-5 Corresponding
Commaon Core State Standards for English
Language Arts:

3. W.7.5:WHST.7.5;5L7.6;L7.1,3-5
4. W.7.5.WHST.7.5,5L7.6;L7.1,3-5
5. W.7.4-5; WHST.7.4-5:50L.7.6; L.7.1,3-6

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

justifying, evaluating, etc

Text types include:
Informational text types include

descriptions or accounts (2.g., scientific,
historical, economic, technical), recounts
[2.g., biography, memaoir), information
reports, explanations (2.g., causal,
factorial), expositions (2.g., speaches,
opinion pieces, argument, debate),
responses (2.g., literary analysis), etc.

Literary text types include stories (e.g.,
historical fiction, myths, graphic novels),
poetry, drama, etc.

Audiences include:
Peers jone-to-cne)
Small group (one-to-group)
Wheole group (one-to-many)

:
:
:
§
E

-------------- Emerging

English Language Development Level Continuum

Expanding =

Bridging —---——--- >

3. Using verbs & verb phrases

Use a variety of verbs in different
tenses (2.g., presant, past, future), and
aspects (e.g., simple, progressive)
appropriate for the text type and
discipline (2.g., simple past and past
progressive for recounting an
experience) on familiar topics.

3. Using verbs & verb phrases

Use a variety of verbs in different tenses
(e.g., present, past, future), and aspects
(e.g., simple, progressive, perfect)
appropriate for the task, text type, and
discipling (e.g., simple present for
literary analysis) on an incraasing
variety of topics.

4, Using nouns & noun phrases
Expand noun phrases in basic ways
{e.g., adding a sensory adjective to a
noun) in order to enrich the meaning
of sentences and add details about
ideas, people, and things.

5. Modifying to add details

Expand sentences with simple
adwverbials {e.g., adverbs, adverb
phrases, prepositional phrasas) to
provide details (e.g., time, manner,
place, cause) about a familiar activity
Or process.

4. Using nouns & noun phrases

Expand noun phrases in a growing
number of ways (e.g., adding adjectives
to nouns or simple clause embedding)
in arder to enrich the meaning of
sentences and add details about ideas,
people, and things.

5. Modifying to add details

Expand sentences with adverbials (e.g.,
adverbs, adverb phrases, prepositional
phrases) to provide details (e.g., time,
manner, place, causa) about a familiar
O New activity or process.

3. Using verbs & verb phrases

Use a variety of verbs in different
tenses (e.g., present, past, futura), and
aspects (e.g., simple, prograssive,
perfect) appropriate for the task, text
type, and discipline [e.g., the present
perfect to describe previously made
claims or conclusions) on a variety of

4. Using nouns & noun phrases
Expand noun phrases in an increasing
variety of ways (e.g., more complex
clause embedding) in order to enrich
the meaning of sentences and add
details about ideas, people, and
things.

5. Modifying to add details

Expand sentences with a variety of
adverbials (e.g., adverbs, adverb
phrases and clauses, prepositional
phrases) to provide details (e.g., time,
manner, place, cause) about a variety
of familiar and new activities and
Processes.
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Part II: Learning about
How English Works

California English Language Development Standards for Grade 7

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part II: Learning About How English Works

Texts and Discourse in Context

Part Il, strands 6—7 Corresponding

Commaon Core State Standards for English

Language Arts:

5. W.7.1-5; WHST.7.1-2,4-5; 5L.7.4 6;
L.7.1,3-6

7. W.7.1-5; WHST.7.1-2,4-5; 5L.7.4,6;
L7.1,3-6

Purposes for using language include:
Describing, entertaining, informing,
interpreting, analyzing, recounting,
explaining, persuading, negotiating,

justifying, evaluating, etc.

Text types include:
Informational text types include
descriptions or accounts (e.g., scientific,
historical, economic, technical), recounts
{2.g., bicgraphy, memoir}, information
reports, explanations (2.g., causal,
factorial), expositions (e.g., speeches,
opinion pieces, argument, debate],
responses (e.g., literary analysis), atc.

Literary text types include stories (2.2.,
histarical fiction, myths, graphic novels),
poetry, drama, 2tc.

Audiences include:
Peers (one-to-one)
Small groug (ene-to-group)
Whaole group (one-to-many)

English Language Development Level Continuum

L
6. Connecting ideas
Combine clauses in a faw basic ways
to make connections between and join
ideas (e.g., creating compound
sentences using and, but, sa; creating
complex sentences using because).

6. Connecting ideas

Combing clauses in an increasing
variety of ways (e.g., creating
compound and complex sentences) to
make connacticns between and join
ideas, for example, to express a reason
(e.g., He stayed at home on Sunday in
arder to study for Monday’s exam) or to
make a concession (e.g., She stugied all
night even though she wasn't feeling
weill).

—#--—-----——----- Emerging -----—--------—------—%------——---———- Expanding -----—------—-—-—-—2%-—-—---—---—— Bridging ----—---- —d

6. Connecting ideas

Combine clauses in a wide variety of
ways (2.g., creating compound,
complex sentences, and compound-
complex sentences) to make
connections between and join ideas,
for example, to show the relationship
between multiple events or ideas (e.g.,
After eating lunch, the students
worked in groups while their teacher
walked around the room.) or to
evaluate an argument (e.g., The author
cloims ¥, although there is a lack of
evidence to support this cloim. ).

7. Condensing ideas

Condense ideas in simple ways [e.g.,
by compounding verbs, adding
prepositional phrasas, or through
simple embedded clauses or other
ways of condensing as in, This is a
story about a girl. The girl changed the
world. =*This is a story about a girl
who changed the world.) to creata
precise and detailed sentences.

7. Condensing ideas

Condense ideas in an increasing variety
of ways (e.g., through various types of
embedded clauses and other ways of
condensing, as in, Organic vegetables
are food. They're made without
chemical fartilizers. They're made
without chemical insecticides. —*
Organic vegetables are foods that are
made without chemical fertilizers or
insecticides.) to create precise and
detailed sentences.

7. Condensing ideas

Condense ideas in a variety of ways
{e.g., through various types of
embedded clauses, ways of
condensing, and nominalization as in.
They destroyed the rainforest. Lots of
animals gied. = The destruction of the
rainforest led to the geath of many
animals.} to create pracise and
detailed sentences.

California English Language Development Standards for Grade 7—August 29, 2012
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Part Ill: Using Foundational
Literacy Skills

California English Language Development Standards for Grade 7

Section 2: Elaboration on Critical Principles for Developing Language & Cognition in Academic Contexts
Part lll: Using Foundational Literacy Skills

Foundational Literacy Skills: See Appendix for information on teaching reading foundational skills 1o English learners of various profiles based on age, native language,

native language writing system, schooling experience, and literacy experience and proficizncy. Some considerations are:
Literacy in an Alphabetic

Writing System . Native language and literacy (e.g., phoneme awareness or print concept skills in native language) should be assessed for potential
* Print concepts transference to English language and itaracy.
* Phonclogical awareness . Similarities between native language and English should be highlighted {(e_g., phonemes or letters that are the same in both
+ Phonics & word recognition languages).
* Fluency .

Differences between native language and English should be highlighted (e_g., some phaonemes in English may not exist in the
student’s native language; native language syntax may be different from English syntax).

Foundational literacy skills
alignment charts for ELD In
Appendix

California English Language Development Standards for Grade 7—August 29, 2012 11
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Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Theoretical Foundations

TOM TORLAKSON » Socio-cultural and socio-linguistic approaches

State Superintendent
of Public Instruction

» Socio-cognitive and cognitive approaches

* Genre and meaning based approaches

» Substantial section on scaffolding for ELs

* Explanation of “substantial, moderate, light” descriptors
Research Base

* EL language and literacy development

» Effective instructional practices

Other Resources

 “Understanding Language”; “Framework for ELPD
Standards”: state, national, and international frameworks
42



Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Thearetical Foundations

TOM TORLAKSON
State Superintendent The development of the ELD Standards was informed by multiple theories pertaining to

of Public Instruction . . . . - . . ..
the linguistic and academic education of English learners. Sociocognitive and cognitive

theories of learning emphasize, among other things, the importance of recognizing and
tapping into prior knowledge in order to make connections to new learning, building
conceptual networks, and supporting learners to think about their thinking
(metacognition) In order to consciously apply particular cognitive strategies (2.,
inferring what the text maans by examining textual evidence) when needed for self-
regulation, self-monitoring, and intentional learning (Duke, Pearson, Strachan, &
Billman, 2011; Palinscar & Brown, 1984; Pearson, 2011; Hess, Carlock, Jones, & Walkup,
2009).

sociocultural and sociolinguistic theories of learning highlight the central role that
language and intaraction play in meadiating both linguistic and cognitive development.
rom these perspectives, language is a form of social action for accomplishing things in
the world, and learning occurs through social interaction. Teachers play 2 central role in
“scaffolding,” or providing temporary supportive frameworks, adjustad to students’
particular developmental needs, in order to improve their access to meaning and on-
going linguistic and cognitive development [Bruner, 1978; Cazden, 1983; Vygotsky,
1978; Walgui & van Lier, 2010).
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Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Scaffolding practices are intentionally selected based on the standards-based goals of
the lesson, the identified learner needs, and the anticipated challenge of the task.
Gibbans (2009) has offered a way of conceptualizing the dual goal of engaging English
TOM TORLAKSON learners in intellectually challenging instructional activities while also providing them

State Superintendent ; .
e —— with the appropriate level of support:

High Challenge

Learning/
Frustration/ Engagemsant Zone
Anxiety zone (ZPD)
Lowe Support High Support
Boredom Zone Comfort Zone

Low Challenge

(Gibbons, 2009, adapted from Mariani, 1997)

n the ELD Standards, the three averall levels of scaffolding that teachers provide to
tnglish learners during instruction are substantial moderate, and light. English learners
at the emerging level of English language proficiency will generally require more
substantial support to develop capacity for many academic tasks than will students at
the bridging level. This doss not mean that these students always will requirs
substantial/moderatae/light scaffolding for every task. EL students at evary level of

44 tnglish languags proficiency will engage in some academic tasks that require light or no




Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Examples of planned 5m,1‘,|‘-:l.fd1'ng! that t2achears prepare in advance during their lesson

and curriculum planning in order to support access to academic content and linguistic

development include, but are not limited to, the following:

TOM TORLAKSON * Taking into account what students already know, including primary language and

State Superintendent . .
of Public Instruction culture, and relating it to what they are to learn;
# Selecting and sequencing tasks, such as modeling and explaining, providing

guided practice, in a logical order;

=  Frequently checking for understanding during instruction, as well as gauging
prograss at appropriate intervals throughout the year;

= Choosing texts carefully for specific purposes (2.g., motivational, linguistic,
content);

=  Providing a variety of collaborative grouping processas;

* Constructing good quastions that promote critical thinking and extended
discourse;

* Lsing a range of information systems, such as graphic organizars, dizggrams,
photographs, videcs, or other multimedia to enhance access to content;

*  Providing students with language models, such as sentence frames/starters
academic vocabulary walls, language frame charts, exemplary writing samples,
or teacher language modeling (e.g., using academic vocabulary or phrasing).

This planned scaffolding in turn allows teachers to provide just-in-time scaffolding
during instruction, which flexibly attends to students’ nesds as they interact with
content and language. Examples of this type of scaffolding include:
*  Prompting a student to elaborate on a response to extend their language use
and thinking;
* Paraphrasing a student’s response and including target academic language as a
madel while, at the same time, accepting the student's response Using everyday
45 or “flawed"” language;



Appendix: Theoretical Foundations and
Research Base for the ELD Standards

Research Bose

TOM TORLAKSON ) _ )
State Superintendent The Common Core Standards draw particular attention to domain-specific and general

of Public Instruction academic vocabulary knowledge and usage due to the prevalence of these types of

vocabulary in academic contexts. REesearch conducted over the past decade, in
particular, has demonstrated the positive effects of focusing on domain-specific and
general academic vocabulary with K-12 EL students (August, Carlo, Dressler, & Snow,
200%; Calderon, August, Slavin, Duran, Madden, & Cheung, 2005; Carlo, August,
WMicLaughling Snow, Dressler, Lippman, Lively, & White, 2004; Collins, 2005; Kieffer &
Lesaux, 2008, 2010; Silverman, 2007 ; Snow, Lawrence & White, 2009; Spycher, 2005;
Townsend & Collins, 2009).

Research on genre- and meaning-basad approaches to literacy education with EL
students in the US and internationally has demonstrated the effectivenass of teaching
£l students about how language works to achieve differant purposes in a variety of
contexts and disciplines (Achugar, Schleppegrell, & Oteiza, 2007; Aguirre-Munoz, Park,
Amabisca & Boscardin 2008; Gebhard & Martin 2010; Schleppegrell, Achugar, & Oteiza,
2004; Spycher, 2007). This research has stressed the importance of positioning English
learners as compatent and capable of achieving academic literacies, providing them
with an intellactually challenging curriculum with appropriate levels of support,
apprenticing them into successfully using disciplinary language, and making the features
of academic language transparent in ordar to build proficiency with and critical
awareness of the features of academic language (Christie, 2012; Derewianka, 2011;

46 Gibbons, 2009; Halliday, 1923; Hyland, 2004, Schleppegrell, 2004).
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Perspective on how to support EL students
of Puie teion using Parts | and Il in concert:

Language Demands of the Common Core

eDescription of how language is integrated into
the Common Core

Moving From Everyday to Academic Registers

eStrategies to support transition to academic
registers

Application of Part Il strands
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Appendix: CA ELD Standards Part II:
Learning About How English Works

Appendix [¥]—California ELD Standards Part Il: Learning About How English Works

1. Introduction

Many California teachers have observed that while their English l2arner (EL) students develop
evaryday English quite rapidly and use It 1o communicate effectively in a varisty of social
situations, sometimes they struggle with academic language and literacy tasks in English, such
as writing a logical argumeant, comprehending their science or history textbooks, or
participating in an academic debate.! Part |l of the California Next Generation English Language
Development Standards (the ELD Standards)—Learning &About How English Works, offers E-12
teachers a new perspective on how to support their EL students to develop an understanding of
and proficiency in using academic English. The goal of learning about how English works is to
support EL students as they progress through the grades to a) unpack meaning in the texts they
read and hear across the disciplines, and b) make informed choices about language when
producing oral and written disciplinary texts.

It is critical to understand that, although presented separately to draw educators’ attention to
it, the focus on learning about how English woarks in Part 1l is integral to and inseparable from EL
students’ development of meaning-making and purposeful interaction delineated in Part | of
the ELD standards. This approach parallzls that of the Common Core Standards themselves,
which identify a strand for language standards, but note, “the inclusion of Language standards
in their own strand should not be taken as an indication that skills related to conventions,
effective language use, and vocabulary are unimportant to reading, writing, sp=2aking, and
listening; indeed, they are insaparable fram such contexts™ (p.25).




Appendix: CA ELD Standards Part II:
Learning About How English Works

Academic registers in English include a variety of linguistic resources that are different from
those we use in everyday social English. Teachers can draw students’ attention to these
linguistic resources in arder to make them maore transparent and understandable. The linguistic
features of academic registers vary depending upon a variety of factors, but they tend to
include a higher proportion of general academic and domain-specific vocabulary, complex
sentences that connect ideas with subordinating conjunctions more typical of written language
(e.g., although, rather than, in order to), expanded noun phrases, and longer stretches of
discourse that are tightly organized depending upon their text type and disciplinary area.

Table | illustrates some of the ways in which everyday English registers differ from academic

TOM TORLAKSON
State Superintendent
of Public Instruction
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English registers.

Table 1: Differences between everyday and academic registers

Everyday English registers

Academic English registers

“Polluting the air is wrong, and | think people
should really stop polluting.”

“Although many countries are addressing pollution,
environmental degradation creates devastating
human health problems each year.”

Register: More typical of spoken (informal) English

Register: More typical of written (formal) English

Background knowledge: Maore typical of everyday
interactions about commonsense things in the
world

Background knowledge: Specialized or content-rich
knowledge about topics, particularly developed
through school experiences and wide reading

Vocabulary: Fewer general academic and domain-
specific words (pollute, pollution)

Vocabulary: More general academic words
(address, although, devastating) and domain-
specific words/phrases (environmental
degradation, pollution)

Sentence: Compound sentence

Sentence: Complex sentence

Clauses: Two independent clauses connected with
a coordinating conjunction {and)

Clauses: One independent clause and one
dependent clause connected with a subordinating
conjunction {although) to show concession

California ELD Standards Part Il: Learning About How English Works—August 20, 2012




TOM TORLAKSON
State Superintendent
of Public Instruction

50

Appendix: CA ELD Standards Part II:
Learning About How English Works

Table 2: Sample Correspondence—_Grade 5 Commoan Core Standards and ELD Standards

Common Core Standards

ELD Standards, Part 11:

Strands 1 & Z: Structuring Cohesive Texts

RL.5 5 Explain how a series of
chaptars, scenes, or stanzas fits
together to provide the ovaral
structure of a particular story,
drama, or posm.

FI.5.5 Compare and contrast thea
owverall structure {e.g.,
chromnology, comparison, causas’
effect, problamy/solution) of
awveants, ideas, concepts, or
information in two or more texts.

L.5.68: acguire amnd use accuratehy
grade-appropriate general
academic and domain-specific
words and phrases, including
tho=se that signal contrast,
addition, and other logical
relationships (2.5., however,
although, neverthelezs, similarly,
maoreover, in addition].

WS 1 Wirite opinion pieces on
topics or texts, supporting a point
of view with reasons and
imformation.

a. Introduce a topic or text clearly,
state an opinion, and create an
arganizaticonal structure in which
ideas are loegically groupad._

. Link apinicn and reasons using
weords, phrases, and clauses (.g.,
consequently, specifically)

d. Provide a concluding statemant
or section related to the opinion
presented.

[sae similar cohesion
axpectations in W._5_2 and W.5.3.]
w5 4 Produce clear and
coherent writing (including
multiple paragraph texts] in which
the development amd
organizaticon are appropriats oo
task, purposa, and audience .

SL.5.4: Report on @ topic or text or
present an opinion, sequancing
ideas lagically

Emerging

Expanding

Bridging

1. understanding text
Structure

apply basic
understanding of how
different texi types are
organized to express
ideas (2.g., how a story is
orzanized sequentialby
with predictable stagss)
o comprehending texts
and writing basic texts

Z. naderstanding
cohesion

a) apply basic
understanding of
language rescurces that
rafer the reader back or
forward in text (e_g., how
pronouns refer back to
mowuns in text) to writing
basic texts.

b} apply basic
understanding of how
ideas, Ewsnts, Or rEasSONs
ara linked throughout a
text using a select set of
everyday connacting
words aor phrases {e.g_,
so, becouse].

1. Understanding text
SEruCture

spphy growing
understanding of how
differant text types are
oarganized to express
ideas (e_g., how a stary is
organized sequantialby
with predictable stages
ws_ how opinionss
ArgUMEents are
structured logically,
grouping related ideas)
to comprehending texts
and writing texts with
increasing cohesion.

2. Understanding
cohesion

a) apply growing
understanding of
language resources that
refer the reader back or
forward in text (e g., how
ProOMoUns of Symomnyms
refer back to nouns in
text]) to writing texts with
increasing cohesion.

b} apply growing
understanding of how
ideas, events, or reasons
are linked throughout a
text using a variety of
connacting words or
phrases {e.g., since,
another, next, for
exampie]

I. Linderstanding text
STrLCILIrS

apply increasing
wunderstanding of how
differant text types are
organized 1o express
ideas [e.2., how a
historical account is
arganizaed
chronologically ws. how
apinions/Aarguments are
structured logically,
grouping related ideas)
to comprehending texts
and writing cohesivea
texts.

2. uinderstanding
cohesion

a) Apply increasing
wunderstanding of
anguage resources that
refar the reader back or
forward in text [e.z., how
EronouUns, Symnomyms, or
nominalizations refer
back to mouns in Text) to
wariting cohesive texts

) apply increasing
wunderstanding of how
eas, events, or reasons
are linkaed throughout a
text using an iNcreasing
wariety of academic
connecting and
transitional words or
phrazes [e.g.,
conseguentiy.,
specificaliy, howewer]
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Research on English Learners

UOLLUNOIE L TOI * English learners benefit from reading foundational skills

State Superintendent

of Public Instruction InStrU Ctl On
 Oral English proficiency is crucial for English literacy

* Native language literacy facilitates English literacy learning

Reading Foundational Skills Alignment Charts
» Student language and literacy characteristics
» Considerations for literacy foundational skills instruction

 CA Common Core Reading Standards: Foundational Skills
Alignment Charts

K -5, by grade
*6 — 12, by grade span
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Appendix: Foundational Literacy Skills

Grade 5

Mote: Below Grade-Level Standards Need to be Adapted for Student Age, Cognitive Level, and Experience

Student Language &
Literacy Characteristics:

Considerations for Literacy
Foundational Skills Instruction

CA Common Core Reading Standards:
Foundational Skills

Mo or little spoken English proficiency

Students will need instruction in recognizing and
distinguishing the sounds of English as compared or

Phonological Awareness
2. Demonstrate understanding of spoken words,
syllables, and sounds (phonemes).

£ contrasted with sounds in their native language (e.g.,
Fr vowels, consonants, consanant blends, syllable s RFEKZ
= structures). « RFE.1.2
[
spoken English proficiency Students can apply their knowledge of the English Review of Phonological Awareness skills as needed
sound system to foundational literacy learning.
Mo or little native language literacy Students will need to learn print concepts. Print Concepts
] ] . ] ] — i - 1. Demanstrate understanding of the organization
Foundational literacy proficiency in a Students will be familiar with print concepts L .
) ) ) i and basic featurss of print.
anguage not using the Latin alphabet generally, and will need to learn the Latin alphabet RE K1
. K.
(e.g., Arabic, Chinese, Korean, Russian) | for English, comparing and contrasting with their RE 11
L]
native language writing system (e.g., direction of -
rint, symbaols representing whaole words, syllables or ) .
P v P i £ 4 Phonics and Word Recognition
phonemes) and native language vocabulary (2.2, 2k 3 \ ded honi 4 i
cognates) and sentence structure [e.g., SVO vs. S0V = nDTN EH_ a.pp ¥ gra_ E-level phanics and wo
analysis skills in decoding words.
word arder).
« RFEZ3
) * RF.L3
=
I « RF23
-
- * RF33
& s« RF 43
« RFG3
Fluency

4. Read with sufficient accuracy and fluency to
support comprehension.
« RFS4

Foundational literacy proficiency in a
anguage using the Latin alphabet (2.2,
Spanish)

Students can apply their knowledge of print concepts
and phonics and word recognition ta the English
writing system, comparing and contrasting with their

Phonics and Word Recognition
3. Know and apply grade-level phonics and word

analysis skills in decoding words.
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Next Steps for CA In Larger

Context of CCSS Implementation

ELD standards revised & approved (2012)
ELD implementation plan approved (2013)

ELD professional development materials
produced (2013-14)

ELA/ELD Curriculum Framework developed by
Instructional Quality Commission (2014-15)

SBAC assessment developed (2014-15)

Next-generation ELD assessment developed
(2015-16)

ELA/ELD Adoption of K-8 Instructional
Materials (2016) >
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English Language Arts/English Language Development Framework
Development Process

This chart shows the major steps of the curriculum framework development process.

All meetings are open to the public.
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Panel of Expert Members

e Maritza Rodriguez, Ph.D.
Administrator, Instructional Services
Division of Educational Services
Riverside County Office of Education

 Barbara Merino, Ph.D.
Professor, School of Education UC Davis
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